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Abstract
This study explores students’ perceptions of assessment feedback they receive, its usage and their expectations. A quantitative
data collection and analysis were used to survey 92 final semester undergraduate students at faculty of accountancy of UiTM 
Perlis. Students’ responses showed that they value feedback irrespective of the marks they received and appreciated the model
answers given by their lecturers. They moderately satisfied with the current practice of feedback system. The students
expected to receive their feedback on quizzes ‘one week after’ and showed more tolerance with the timeframe for tests and
assignments. The most preferred types of feedback were written and individual. However more than 2/3 of the respondents
felt that the written feedback they received was not always clearly written and hardly to understand. One half of the 
respondents did not object their continuous assessment marks to be displayed on the lecturers’ notice board.
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1. Introduction
The assessment feedback is the curriculum from a student’s point of view (Ramsden, 1982), and its success is
measured by marks or grade that students receive. As a result, university students strive to be mark or grade
winners for every subject taken in every semester. For academic staff point of view, assessment feedback is an 
information and /or communication which come in various forms with the purpose of motivating the students by
informing them how well they have done and how to improve (Brown, 2001). It has being accepted in academic
circles that feedback is an essential component in the learning cycle. Feedback on assessment in which students
use the information to enhance learning and achievement is known as formative feedback. The same information 
can also aid lecturers to re-align their teaching in response to students’ needs. On the other hand, summative
feedback is feedback on assessment to sum up the final judgment of the quality of the students work. Therefore
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the information generating from feedback assessment benefits both students and lecturers. When feedback is 
served for these purposes, it would make feedback as integral part of teaching and learning in higher education. 
Despite the importance of feedback, academic debate continues over the extent to which student values 
feedback. According to Higgins (Higgins, Hartley, and Skelton, 2002) students’ desire feedback which simply 
provides with ‘correct answers’. This desire is driven solely by the extrinsic motivation of the mark by the 
students when they are seen as ‘instrumental consumers of education’. This finding is consistent with Wojtas 
(1998) that reported students are only interested in their grades or marks and pay little attention to feedback. 
Quality of education has always been associated with quality of teaching. One of the key elements identified 
in the literature of quality teaching that is supported by the findings of meta-analyses studies is via effective and 
high quality feedback. Accounting academics in UiTM have always expressed concern about the quality of the 
accounting education given increasing class enrolments and lack of resources (i.e. physical facilities, and human 
resource). However, accounting academics in UiTM Perlis particularly often express views that their students are 
not interested in feedback as many assessed tasks (quizzes, tests and assignments) are not always collected. They 
claim that majority of students is merely interested in their marks of continuous assessments and final exams.  
They do not act as learners who are interested to look up for answers to evaluate the correctness of their 
responses. Given this issue, we as researchers conducted a survey to explore the views of accounting students’ on 
the importance of feedback to them, how the students used the feedback and also their expectations.  
2. Literature Review 
The importance of feedback in the students learning experience is well established [Biggs, (2003); Brown, 
Bull, and Pendlebury, (1997); O.Donovan, Price, and Rust, (2004); Race, (1999)]. Feedback constitutes a central 
aspect of learning and serves a variety of purposes such as, for grading of achievements, developments of 
students’ understanding and skills, and motivating students within the formal educational settings (Hyland, 
2000). In term of conditions that supports learning; Gibbs and Simpson (2004) highlight the importance of 
feedback being understandable, timely and acted upon by the students. Sometimes students dissatisfied with the 
feedback they received. This could be attributed to poor practices by lecturers such as lack of specific advice to 
improve (Higgins, Hartley, and Skelton, 2001), and being difficult to interpret (Chanock, 2000). 
Studies examining students’ perception of feedback is limited (Poulos, and Mahoney, 2007). Students need 
sufficient feedback on their work in order to understand how to improve. Students at Sheffield Hallam University 
reported that written feedback was the most useful form of feedback because it helped them understand the grade 
they received (Holmes. and Papageorgious, 2009). Another study reported that students at the Open University 
indicated that written feedback should be encouraging showing students where they went wrong and how they 
could improve (Brown, and Glover, 2006). In addition, individualized written feedback was particularly valued 
besides other various preferences for feedback. 
The students’ preferences for a particular type of feedback may not be the most effective format for helping 
them to improve their performance. A study conducted by Huxham (2007) revealed that students expressed 
preference for personal comments as compared to standard model answers even though the model answers would 
be able to help students understand the standards requirement and to perform better (Poulos, et al. 2007). 
A study conducted by Holmes and Papageorgious (2009) across all levels of taught programs from first year 
undergraduate through to Masters Students highlight shortcomings with the feedback received. Even though 
students were clearly aware of the resource constraints of the university in term of limited time for tutors to mark 
and provide feedback but they would like to receive detailed feedback on each occasion and appreciated to 
receive this from small classes. They also wanted timely feedback and the timeframe they offered was one month 
for the classes of 200 or more students. Timeliness is considered to be one dimension of good feedback (Poulos 
et al. 2007). The study also highlights the importance of confidentiality when students received their grades and 
feedback. 
653 Rosiatimah binti Mohd Isa and Mohd Afi q bin Azero /  Procedia - Social and Behavioral Sciences  90 ( 2013 )  651 – 659 
A survey of 44 students in the faculties of Business, and Art and Design conducted by Weaver ((2006) showed 
that feedback was valued in improving students’ learning but believed tutor comments could be more helpful. 
Four themes reasons found for unhelpful feedback were comments too general or vague, lacked of guidance, 
focused on the negative, or unrelated to assessment criteria. 
A study on focus group conducted by Rowe and Wood (2008) at Macquarie University, Australia reported that 
business students collected their assignments, read the written feedback, and used it for future assignments. These 
findings support previous findings by Higgins et al. (2002), Hyland (2000) and Weaver (2006) who found that 
students valued feedback. The study also found that tutors gave late feedback as disrespectful, given that the 
students are expected to meet deadlines when submitting assignments. The students believed that it was the 
responsibility of lecturers to provide feedback and not leaving it to the students to seek feedback. 
The assessment process is also a deeply emotional one (Boud, 1995). According to Higgins et al. (2001), 
students make an emotional investment in an assignment and expect some ‘return’ on that investment in terms of 
grade or feedback. Thus the impact of grades engages the ego and associated emotional responses which may 
distract students from the learning potential of feedback. As argued by Yorke (2003), the awareness of the 
psychology of giving and receiving feedback is vitally important besides the content of feedback itself. 
Overall, feedback is a social process that involves elements of motivation, satisfaction, self-perception and 
emotion. Therefore, there is a need to explore the perceptions, expectations and uses of feedback by students in 
higher education in order to gain further understanding and managing the issues raise. 
 
3. Methodology  
In order to assess students’ perceptions of the feedback they received on their academic performance, a survey 
was conducted using a set of close-ended self-completion questionnaire distributed to 108 final semester of 
accounting undergraduate students in UiTM Perlis in December 2011. The choice of final semester students as 
participants of this survey was based on the fact that they are the most senior undergraduate students that have 
gone through a total of eleven academic semesters for both diploma and bachelor level programs and therefore 
believed to gain sufficient experience and maturity level to answer the questions wisely. Care was taken to 
preserve the anonymity of participants and they are free to join or leave the study as they wished by returning the 
complete questionnaire. 
Questions design reflected standard practice in educational research with the inclusion of a number of ‘tick 
box’ questions (Cohen, and Manion, 1994). Among the questions included in the questionnaire were the students’ 
demographic information, the importance of feedback, the typical feedback they received, how they normally 
used the previous feedback, students’ perceptions of the role of feedback, timeframe expectations, and their 
preferences of the given types of feedback. The data were analyzed descriptively and the findings are given 
below. 
 
4. Findings and Discussions 
Out of 108 participants, only 92 of them returned the completed questionnaire forms, given a total response 
rate of 85%. The demographic information for the students is summarized in Table 1. 
  
4.1 Demographic information 
 
Below is the demographic information of the respondents of the survey. 
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Table 1. Summary of demographic information 
 
Gender Frequency Percent 
Male 15 16% 
Female 77 84% 
CGPA   
More than 3.5 10 11% 
More than 3.0 32 35% 
More than 2.5 42 45% 
More than 2.0 8 9% 
 
Female students made up more than eighty percent of the respondents which also the norm of gender 
distribution in accounting faculty of this campus. More than forty percent of the respondents have more than 3.0 
CGPA (cumulative grade point average) which reflects that academically their performance is above the 
satisfactory level. Less than ten percent is under the category of CGPA below 2.5 point. 
 
4.2 Students’ views regarding how they valued the feedback, timeline, satisfaction and sufficiency 
 
Table 2.  Summary of value of feedback 
 
 Always Sometimes Never 
Collect marked assignments 89% 11%  
Collect marked quizzes / tests 96% 4%  
Read feedback received 79% 21%  
Check my answers with model answers given 80% 20%  
Reattempt the question after receiving the feedback 23% 74% 3% 
Feedback improves result in future assignment 79% 21%  
Feedback improves result in future quiz / test 88% 12%  
Use feedback in revision for final exam 87% 13%  
Compare feedback with friends 61% 37% 2% 
 
The results indicated that the students valued feedback as majority of the respondents ‘always’ collected their 
marked assignments, quizzes and tests, and read the feedback they received. This finding did not support the 
complaint made by some of the lecturers concerning many uncollected marked assignments/tests/quizzes by 
students who are grade-oriented. Potential reason for this situation could be due to the delay of giving feedback 
being practiced by the lecturers in the faculty. When lecturers returned the marked assessment/test/quizzes after 
several weeks had passed and moved on to other parts of the course, then it was not an ideal time to reflect on 
previous work. As a result the marked assignments were not being collected by the students. 
 
Table 3. Timeliness of feedback received 
 
 Frequency Percent 
Timely 17 18% 
Slightly timely 63 69% 
Slightly late 9 10% 
Late 2 2% 
Very late 1 1% 
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As shown in Table 3, only small percentage (18%) of the respondents revealed that they received the feedback 
on time. This is one weakness found in the current system of feedback in the faculty of UiTM Perlis which does 
not meet one of the good criteria of feedback. From the random observation made, quite a number of faculty 
members returned the marked assessments just before having the next assessment and placed them outside their 
rooms for students to collect. Model answers are usually pasted on the lecturers’ notice board for the students to 
refer to and check the accuracy of their marks received. The more effective way is a lecturer could organize a 
whole-class optional tutorial or other form of discourse for general feedback on the assignment/quiz/test. This 
alternative approach would also give opportunity for students to raise questions or doubts to their lecturers for 
clarification. From the point of view of lecturers, they may argue that the limitation of time due to workload 
burden of eighteen hours per week and big class enrollment, to return the feedback timely and conduct in-class 
feedback would not be possible. Furthermore they are also chasing the time to finish up the syllabus. 
Students actually appreciate the model answers given by their lecturers as eighty percent of respondents did 
check their answers with model answers (refer to Table 2). They also made comparison with their friends on the 
feedback received. This shows that they have interest in more than the mark they received and wanted to know 
the variations of excepted answers from the model answers given for future improvement. This is supported by 
the findings which reported that more than seventy five percent respondents used the feedback to improve in 
future assignment/quiz/test and revision for final examination as shown in Table 2. However, more than twenty 
percent of respondents reattempted the questions on their own having given the model answers. This small 
percentage demonstrated that students have less initiative to conduct deep learning approach on their own. 
 
Table 4.  Satisfaction level on feedback received 
 
 Frequency Percent 
Very satisfied 5 5% 
Satisfied 67 73% 
Slightly satisfied 16 18% 
Not all satisfied 4 4% 
 
When the students were asked about their satisfaction level on feedback received, they were generally 
satisfied with the current practice as dissatisfaction percent (shown in Table 4) was expressed in fairly in small 
percentage (22%). In term of sufficiency of the feedback information, the students responded positively but there 
is some rooms of improvement for the existing system, as more than 22% indicated slightly sufficient as shown 
in Table 5. 
 
Table 5. Sufficiency of information in the feedback received 
 
 Frequency Percent 
Very sufficient 7 7% 
 Sufficient 65 71% 
 Slightly sufficient 20 22% 
 
 
However, the current study did not explore on the information needed and required by students in their 
feedback to make it more effective and helpful in their learning. Further study may be conducted to gain further 
understanding on this issue. 
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When the students were asked when the feedback would be most important to them, they felt that the 
feedback is important irrespective of the marks/grades they got from their assessments as shown in Table 6. The 
percent score for this is more than seventy percent. 
 
Table 6. When feedback is most important? 
 
 Frequency Percent 
Low grade 18 20% 
 High grade 7 7% 
Irrespective of my grade 67 73% 
 
When the students have scored high grade in their assessment, they considered the importance of feedback 
least. This finding is expected as the students score high grade/mark, there will be less to seek assistance in 
engaging with the subject matter in a ‘deeper way’. They acquired the knowledge quite well and can be on their 
own without much guidance from their lecturers. 
 
 
4.3 Clarity of written feedback and types of feedback received 
 
More than 2/3 of the respondents felt that the feedback they received was not always clearly written and 
understandable. This result shows that the information in the feedback given by some of the faculty members was 
not as effective as it could be. According to McCann and Saunders (nd) at times students could not understand 
the language being used by members of academic staff in the feedback they received. When the written feedback 
is hardly clear and understood by the students, it is going to affect the quality and therefore the feedback is to be 
less helpful in enabling student learning and encouraging further improvement in the future. 
 
Table 7 Feedback is clearly written and easy to understand 
 
 Frequency Percent 
Always 26 30% 
Sometimes 61 66% 
Never 3 4% 
 
The students reported that more than sixty percent of the feedback was solely marks and more than twenty 
percent, a combination of grade/mark and comment (refer to Table 8). Therefore for those faculty members who 
include comments in their feedback have to be more aware of good design of writing feedback because students 
put high value associated with the feedback. There may be a need to conduct a short course as to educate 
particularly young lecturers on this matter. 
 
Table 8. Types of feedback received 
 
 Assignment Quiz / Test 
Grade 1 2 
Mark 50 65 
Comment 1 2 
Grade / mark and comment 40 23 
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4.4 Students perceptions: the usefulness of feedback, preferences, timeframe and transparency 
 
Table 9. Usefulness of feedback 
 
 Strongly agree / 
agree 
Neutral Disagree / 
Strongly disagree 
Modify learning plan 50 34 8 
Invest further effort 73 12 7 
Avoid doing the same mistakes 82 4 6 
Seek help from lecturers / friends 85 1 6 
Measure my understanding and achievement 83 3 6 
Make prediction of final exam grade 62 26 4 
Feedback at the end of course is limited usefulness 45 33 14 
 
Students use the feedback they receive in several ways. More than 90% of the respondents used the feedback 
to (i) seek help from either their lecturers or friends, (ii) measure their understanding and achievement of a 
particular course, and (iii) avoiding doing the same mistakes in the future. This finding shows that feedback does 
help students to understand the grade they receive and to improve their subsequent work (Brown, and Glover, 
2006) by having student-lecturer dialogue and peer dialogue which encourages students to correct 
misunderstandings and construct new knowledge and meaning through discussion and negotiation (Nicol, and  
Macfarlane-Dick, 2006). 
 
Table 10. Types of feedback preferences 
 
Type Mean Std deviation Ranking 
Verbal 3.22 1.575 3 
Written 2.25 1.263 1 
Individual 2.28 1.460 2 
Group 4.23 1.310 5 
Specific 3.29 1.411 4 
General 5.2 1.369 6 
 
Responses to preferences for the types of feedback were analyzed using mean score. Table 10 shows that 
written feedback is the most preferred followed by individual, verbal, specific, group and general. This is 
consistent with the findings of McCann and Saunders (nd) that reported written and individual feedbacks are very 
useful as a mean of providing a more personal element to be used to improve future assignment. Race (2001) also 
stated that assessment feedback needs to be personalized so that it fits each student’s individuality and personal 
educational needs. 
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Table 11. Expected timeframe of feedback 
 
 1 week after 2 weeks after 3 weeks after Before the next 
quiz / test / 
assignment 
Quiz 75% 14% 2% 9% 
Test 59% 26% 7% 8% 
Assignment 50% 18% 21% 11% 
 
 
Timeliness is considered to be one dimension of good feedback (Gibbs. 1999). Majority of the students (75%) 
expected to receive their feedback on their quizzes ‘one week after’ and they were more tolerance with their 
timeframe of feedback for tests and assignments via the evidence of decrease in percentage as shown in Table 11. 
The possible reason for this could be due to their awareness that these two categories of assessments require more 
time on the lecturers’ part to do the grading. When the respondents were asked about the confidentiality in term 
of disclosing their assessment marks received on lecturers’ notice board that can be seen by others, 50% reports 
(refer to Table 12) they do not mind. The others, i.e. about 31% of them felt that the marks should not be 
displayed and 19% felt that they did not feel comfortable when others see their performance in term of exhibiting 
marks on the lecturer’s notice board. 
 
Table 12. Disclosure of feedback 
 
 Frequency Percent 
Do not mind 46 50% 
Should not display 29 31% 
Feel uneasy / uncomfortable 17 19% 
 
 
The higher the percentage for ‘do not mind’ response may be increased if lecturers inform the students the 
reasons of exhibiting their marks on notice board. It is meant to allow students to place themselves in the overall 
picture whereby they may compare their achievements with their peers and hence encourage them to make 
adjustments to get into a better position. In addition, some basic statistics like maximum, averages and minimum 
scores may be made available to make it more helpful to the students. 
 
5. Conclusion 
The survey illustrates UiTM accounting students’ perceptions, and expectations about the role of feedback in 
their continuous assessments in the learning process. It also gives them the opportunity to reflect on its 
importance in their learning. From the responses it is clear that students wholeheartedly recognize the value of 
feedback in improving their learning. The findings may also be used by academics in the faculty to make 
improvements to the way feedback is communicated to students and to practical considerations such as 
timeliness, type of feedback, and providing clear-constructive and legible feedback comments to students. This 
improvement to existing practice is not going through radical change but through an increased awareness of how 
students use the feedback they currently receive and their expectations of the feedback. But inevitably some 
questions remain unanswered and open for further investigation by adopting both quantitative and qualitative 
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approach of study. The combination usage of questionnaire with closed and open-ended questions together with 
individual interview will able to collect more extensive data for future study. It is also interesting to consider 
whether views of feedback from accounting students differ from views of students in other disciplines. 
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